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ABSTRACT 

To address gaps in management of public primary schools and provision of quality education, the Ministry of 

Education periodically supports head teachers of public primary schools to undertake induction courses in 

education management in order to improve management practices at school level. One of the many induction 

courses supported by the Ministry of Education and organised by Kenya Education Management Institute is 

the Induction Course in Educational Management. This course targets all education managers in public 

schools with the aim of improving management practices. Despite Kenya Education Management Institute 

conducting the induction course targeting school managers, poor management practices still are witnessed in 

many public primary schools. The research objective of this study was to examine effect of school managers’ 
perception of induction course in education management on effective management of public primary schools 

in Kenya. The study was anchored on Total Quality Management theory. Descriptive survey research design 

was employed. The target population for the study were ninety-six public primary schools head teachers, 

chairpersons of boards of management, senior teachers, subordinate staff members, school prefects and staff 

trainers from Kenya Education Management Institute. Simple random sampling was used to select the sample 

for this study. Data for the study was collected using structured questionnaires and analysed using descriptive 

statistics with the aid of the Statistical package for Social Sciences (SPSS) computer software. Results 

revealed that the head teachers perceived the ICEM in-service training to be highly effective on effective 
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management of public primary schools. Therefore, this study recommends that KEMI should not only develop 

a new model of training and evaluating the impact of ICEM in-service training but also rethink on 

appropriate models of evaluating results in-service training attended by public primary school managers. 

 

Key Words:  School Managers’ Perception and Effective School Management 

 

 

Introduction 

The importance of effective management for successful operation of schools is widely acknowledged by many 

governments. There is growing recognition that the quality of management in schools is critical if the schools 

are to produce the best results and outcomes. Highly skilled school managers are required if public schools are 

to flourish. There is an emerging recognition that all school managers require specific preparation in order to 

perform better. This has led to the introduction of formal development programmes and opportunities for 

practicing school managers. It is now a requirement that some formal management qualification is required 

before school managers take up posts and there is now more reliance on in-service training to achieve this.The 

agenda of improving management practices in schools aims at being responsive to tackling challenges at 

school level (UNESCO, 2013). It is widely accepted that school managers require specific training if they are 

to be successful in management of schools. The development of effective school managers requires high-

quality training. Training that impacts on management is an integral part of development of an organization 

and leads to motivation of workers which is very crucial to the success of any organization (Foskett and 

Hemsley-Brown, 2002).  
 

Lynton and Pareek (2000) emphasize that training is the most important task in modern management and that 

dissatisfaction with training has grown rapidly and become common, adding that there is now reluctance to 

send staff for training because of lack of positive impact. Globally, Brundrett (2013) in United States of 

America, Crawford (2007) in England, Ontario Principal’s Council (2013) in Canada, acknowledge that 

effective management of schools is considered to be a function of effective induction trainings attended by 

school managers.  Despite some challenges attributed such as inadequate funds, to a larger extent inductions 

courses are antecedents of effective school management. Regionally, Theobald, Umar, Ochekpe and Sanni 

(2007) in Nigeria, also acknowledge that ineffectiveness in management of educational institutions is 

associated with lack of induction courses among school managers. Whilst, in Kenya, (Omote, 2005), Kalai 

(2012), Imonje (2011), (MoE, 2016), Chepkuto, Sang and Chumba (2018) assert that despite   benefits 

associated with induction training courses attended by education managers, most of the schools in Kenya are 

inefficiently managed thus formed the basis of this study. 

 

Statement of the Problem 

As school managers, head teachers play an important role in school management and ensure provision of 

high-quality education at primary school level. It is important that head teachers are well equipped with 

management skills and knowledge in order to execute management functions. The success and performance of 

schools depends on how effective and efficient the head teacher is as a school manager. It has been established 

that the initial training for head teachers is inadequate and cannot provide all the management skills a head 

teacher needs to effectively manage a school. This is the key reason why the GoK made it mandatory that all 

head teachers in public primary schools undertake the ICEM in-service training to help improve management 

practices.  Despite the fact that head teachers had undergone ICEM, empirical evidence shows that head 

teachers continue to perform poorly in management practice. The essence of this research was therefore to 

answer the key question of efficacies of ICEM in-service training on management practices for public primary 

schools in Nairobi County to find out its contribution to management practices in public primary schools. 

Nairobi County was the focus of this study because unlike other Counties, a vast majority of the head teachers 
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had attended the ICEM in-service training. Analysis of the literature also indicated that many of the studies 

carried out explored the impact of KEMI in-service courses and none of them focused on efficacies of ICEM.  

 

Study Objective 

To evaluate the effect of school managers’ perception of induction course in education management on 

effective management of public primary schools in Kenya. 

 

Study Question 

How did school managers’ perception of induction course in education management influence effective 

management of public primary schools in Kenya? 

 

The Theoretical Review 

This study is anchored on the Edward Deming theory of Total Quality Management (TQM).  According to 

Hackman and Wageman, (1995), Edwards Deming argued that if an organization adopted appropriate 

principles of management, it may increase quality and simultaneously reduce costs in terms of reducing waste, 

rework, staff attrition and litigation while increasing customer loyalty. The theory emphasizes that in 

processes that make up a system, management must involve those who actually use the processes. In this case, 

school managers are involved in the day to day running of schools and therefore need to understand the 

processes that the employer has assigned them. In understanding their role, Deming argued that managers 

change from giving orders and meting out punishments and rewards, to leading and supporting those they 

work with in improving quality.  Further, it asserts that in order to improve the quality of management, 

Deming developed fourteen points which serve as guidelines for effective and transformative management. 

The fourteen points are meant at cultivating an enabling atmosphere in which efficiency and increased 

productivity thrives.  
 

The fourteen points include creating a constant purpose toward improvement, adopting the new philosophy, 

stopping depending on inspections, using a single supplier for any one item, improving constantly and forever, 

using training on the job, implementing leadership, eliminating fear, breaking down barriers between 

departments, getting rid of unclear slogans, eliminating management by objectives, removing barriers to pride 

of workmanship, implementing education and self-improvement, and making “transformation” everyone’s 

job. With the fourteen points, Deming recognised that the management is charged with establishing continual 

improvement through the redefinition of the organization's purposes. Quite simply, the organization must 

survive, compete well, and constantly replenish its resources for growth and improvement through innovation 

and research. Deming emphasized that only a commitment to a process of continual improvement truly 

rewards. An organization cannot expect to ignite and feed a quality revolution from which it will prosper for 

all time. Instead, it must adopt an evolutionary philosophy; such a philosophy prevents stagnation and arms 

the organization for the uncertain future. Part of the evolutionary mentality is to abandon practices that, 

despite their obvious short-term benefits, ultimately detracts an organization’s effectiveness. 
 

According to Hackman and Wageman, (1995), Deming stressed on the importance of participative 

management and transformational leadership and pointed out the need for cooperation. Deming added that in 

order to fulfill its own potential, an organization must harness the power of every worker in its employment. 

In this way, shoddy workmanship, poor service, and negative attitudes from the organization are discouraged. 

The workers should be made to feel valued, work towards a shared vision, embrace teamwork and reduce 

adversarial relationships. In this way, the overall performance of the organization is improved by having each 

person take a step towards quality. To promote cooperation, Deming advocated the idea of profound 

knowledge. Profound knowledge involves expanded views and opinions and an understanding of the 

seemingly individual yet interdependent elements that comprise the larger system. Deming believed that every 
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employee has nearly unlimited potential if placed in a situation that adequately supports, educates, and 

nurtures senses of pride and responsibility.  Deming stated that majority (85%) of an employee’s effectiveness 

is determined by the environment and only minimally by individual skill. Deming pointed out that an 

organization should seek to continually improve the current skills of its workers, encourage people to learn 

new skills to prepare for future changes and challenges and build skills to make the workforce more adaptable 

to change, and better able to find and achieve improvements. 
 

TQM theory as advanced by Edward Deming was deemed relevant to this study in a number of ways. First, 

TQM emphasizes the need to improve the current skills of workers. ICEM in-service training that school 

managers are required to undergo is meant to improve their management skills. In this way, the school 

managers are trained on best management practices that they would adopt for their schools. Second, TQM 

teaches that for transformation to occur, the first step is to transform the individual. The transformed 

individual will have a basis for judgment of own decisions and for transformation of the organizations they 

belong to. It is hoped that once school managers complete the ICEM training, they will apply what they have 

learnt in the management of public primary schools hence transforming them. Finally, TQM emphasizes that a 

manager of people needs to understand that all people are different. This is not ranking people. The manager 

needs to understand that the performance of anyone is governed largely by the system that they work in. It is 

hoped that once the school managers complete the ICEM training, they will understand the different cadres of 

people they will be dealing with and in the process, devise ways of harnessing their potential for the 

betterment of the schools they manage.  

 

Literature Review 

School managers’ perception of the induction course in education management and effective school 

management 

Muchoki (2011) in a study of head teachers’ role in management of educational resources and pupil’s 

performance found out that poor management of physical facilities, instructional materials and teaching 

personnel by the head teachers greatly contributed to poor pupil performance in primary schools in Kasarani 

division in Nairobi County. Muchoki argued that even where some schools were properly equipped with 

resources, poor management had watered down any significant contribution to enhancement of education as 

evidenced by continuous dismal pupil performance. Muchoki targeted a division within the larger County of 

Nairobi and looked at the role of head teachers in management of educational resources and pupil 

performance. The researcher considered this study important as it clearly brought out the management 

problems in schools in Nairobi County despite ICEM having been undertaken. The researcher wanted to find 

out if the dismal performance in Nairobi County schools would be attributed to how ICEM was being 

conducted in order to answer he reasons for poor performance by pupils. Although Muchoki did not 

recommend any form of in-service training as a remedy for poor management practices in schools, the 

researcher in this study seeks to establish whether there existed a link between effectiveness of ICEM and 

poor performance in the affected schools. 
 

Githu (2014) in a study on factors influencing principals’ perception of effectiveness of Kenya Education 

Management Institute in service programmes in Nairobi County, revealed that principals, with low level of 

education perceived in-service training as a platform to gain skills on management. Githu established that 

principal’s learnt new methods of management from attending in-service training programmes which 

positively contributed to their management needs. The Githu study established that principals from secondary 

schools perceived in-service training differently and added that KEMI should make follow-up on their trainees 

to make sure that head teachers were practicing what they had learnt in the training. Githu asserted that head 

teachers should be encouraged to take personal initiative in preparing and developing themselves for school 

leadership. Githu examined the perception of head teachers on all courses offered by KEMI which was a 

major weakness of this study and since ICEM was not singled out. Unlike Githu who focused on secondary 

http://www.ijcrs.org/


International Journal of Creative Research and Studies   Volume-3 Issue-9, September 2019  

www.ijcrs.org                                                                                                                                                           Page | 32  

 

schools, the researcher focused on ICEM for public primary school managers to bring out the effectiveness of 

ICEM on management practices. While Githu targeted head teachers from secondary schools’ head teachers 

and KEMI trainers as respondents for the study to assess effectiveness of KEMI courses, the researcher in this 

study expanded the number of respondents and included school prefects, teachers, school workers and BOM 

chairpersons. The Githu study did not assess the perceptions of effectiveness of ICEM but focused on factors 

influencing perception. 
 

Mabonga (2009), in a study on headteachers’ self-perception of their roles in the management of school-based 

change in western Kenya found out that specific school-based changes introduced by headteachers varied 

from one school to another and from one management task area to another. Mabonga established that the main 

sources of resistance to the school-based changes initiated by headteachers emanated from the communities 

surrounding schools, school staff and students. The researcher identified this as the main weakness of the 

study as Mabonga did not examine the role played by trainings such as ICEM in school-based change, which 

would also be the cause as well. Mabonga identified the key task areas that elicited the most serious forms of 

resistance to changes as, management of finances, general administration, staff personnel and student services 

but did not give the reasons. The researcher aimed to determine the reasons for this resistance and whether this 

could be attributed to ICEM. Mabonga established that a large proportion of headteachers were unable to 

diagnose resistance to change but did not determine the reasons for this scenario. The researcher in this study 

sought to find out whether this would be attribute to the effectiveness of ICEM.  
 

Mabonga used expost-facto research design, while the researcher in this study opted for a descriptive survey 

research design. Mabonga revealed that headteachers perceived themselves positively on the accounts of 

teambuilding, personal motivation and initiative, leadership management and effective communication in the 

initiation and implementation of school-based educational change. The researcher in this study wanted to find 

out whether these perceptions would also be attributed to ICEM. Unlike in the Mabonga study, the ICEM 

study focused on a different region of Kenya, had higher samples, and involved respondents such as prefects, 

support staff and chairpersons who were not part of the Mabonga study. The researcher also involved data 

collection on perceptions of head teachers on ICEM effectiveness, while the Mabonga study involved self-

perceptions of the role of head teachers in the management of school-based change and did not bring out the 

perceptions of the effectiveness of ICEM in the management of school-based change which was considered a 

weakness.  
 

Simiyu (2019) in a study on teachers’ preparedness towards implementation of Free Primary Education in 

Bungoma County in Kenya argued that the launch of the Free Primary Education (FPE) lead to an increase in 

enrolment of learners in primary schools which posed a challenge to the teacher preparation of handling large 

number of learners. The researcher wanted to find out whether these challenges would be attributed to 

weaknesses and effectiveness in ICEM training. Simiyu used a descriptive survey research design and targeted 

head teachers, teachers, school management committee chair persons, used questionnaires, interview 

schedules, document analysis and observation schedules as instruments for data collection. The researcher in 

this ICEM study did not use interview schedules and observations as tools for data collection. The main 

findings of the Simiyu study was that most teachers felt inadequate in handling challenges of FPE on resource 

utilization due to inadequate in-service programmes but did not specify which in-service training, as there 

were many trainings which were being conducted by various stakeholders in the MoE. The researcher 

undertook this study to find out whether their inadequacy would be attributed to ICEM training conducted by 

KEMI. 
 

Latouche and Gascoigne (2017) while writing in the journal of attention disorders, evaluated the efficacy of an 

in-service training workshop at increasing primary school teacher Attention Deficit Hyperactivity Disorder 

(ADHD) knowledge and sense of self-efficacy. Teachers were allocated into either an intervention or control 

group. Latouche and Gascoigne assessed teachers’ ADHD knowledge and self-efficacy following the 
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provision of a brief training workshop on ADHD. Knowledge and self-efficacy retention were also assessed. It 

was found that within the intervention group, ADHD knowledge and self-efficacy increased following the 

intervention. This study indicated that a brief training workshop would increase primary school teachers’ 
ADHD knowledge and self-efficacy. This informed the researcher significantly as it indicated that after 

trainees had attended training, they gained significant knowledge in the performance of their work. The 

research findings contradicted available literature on effectiveness of training after trainees had participated 

for the case of Nairobi County. The ADHD study did not examine the perceptions of trainees on the training 

they undertook, which the researcher covered in this study. 
 

Rahman, Jumani, Akhter, Chisthi and Ajmal (2011) examined ways in which teacher training was related to 

effective teaching and student achievement. The study found out that teachers had a positive attitude towards 

teacher training and its effectiveness in classroom situation including actual academic work, classroom 

management, evaluation procedures, assignments, and developing human relationships with students, 

principal, and society. The researchers concluded that teacher training was positively related to effective 

teaching. The results of the study indicated that there was a significant correlation between teachers training 

and student test results. They recommended that quality training programmes for teachers may be introduced 

as it had significant correlation with student performance. The findings of this study contradicted the situation 

in Nairobi County, as the ICEM training was not impacting positively on pupil performance.  This motivated 

the researcher to undertake the study in order to establish the perceptions on effectiveness of ICEM by 

trainees. 
 

Mulwa (2018) sought to investigate the influence of head teacher exposure to management training on 

implementation of public procurement regulations in Kenya and established that majority of the headteachers 

had been inducted on implementation of public procurement regulations. Mulwa found out that the training 

had a positive significant effect on headteachers. The Mulwa study concluded that headteachers induction on 

public procurement regulations had a significant effect on implementation of public procurement regulations 

in public secondary schools. The researcher in the ICEM study expanded the scope of the study by examining 

all aspects of training under ICEM and not just procurement. The researcher included all aspects of finance 

management in the study and other head teacher management tasks such as curriculum management, student 

and personnel management and school community relations as well. Although Mulwa study focused on 

secondary schools the researcher in this study focused on primary schools. Mulwa did not also assess the 

perceptions of the effectiveness of training and the study did not focus on the procurement topics conducted 

under ICEM. 
 

Manduku, Boiyon and Cheruiyot (2017) in a study on in-service teacher training programmes and its 

implications on teacher effectiveness in secondary schools in Kenya, assessed the effects of in-service teacher 

training programmes on teacher effectiveness in Sotik Sub-County found trainings effective but  

recommended joint efforts of the government, school principals, universities in ensuring proper rolling and 

management of the in-service teacher training programme in order to benefit more teachers. The study did not 

focus on perception of effectiveness of specific in-service trainings. The researcher in the ICEM study focused 

on perception of the effectiveness of ICEM for school managers. Although this study recommended more in-

service courses for teachers, the researcher needed to found out the perception of the effectiveness of the 

courses that had already been undertaken before more courses were organised. 
 

Omondi (2006) in a study on the role performance of female head teachers in public primary schools in Bondo 

District in Kenya found out that many female head teachers of primary schools faced a lot of problems in 

financial management despite attending in–service trainings and recommended that more training in financial 

management be done in order to enable the head teachers and school managers to perform more effectively. 

Omondi did not examine the perception of effectiveness of in-service courses organised in finance 

management. The researcher wanted to find out whether the challenges faced by head teachers in financial 
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management would be attributed to ICEM weaknesses. Omondi recommended further research to be done to 

give a general picture of the whole country in terms of how female head teachers performed their roles. 

Omondi excluded other critical management practices in primary school management like curriculum 

management practices, plant management practices, human resource management practices and community 

relations practices. The researcher included all aspects and examined all areas of management left out in the 

Omondi study and went further to assess whether ICEM was effective and not a mere formality based on 

participants’ perception.  
 

Writing on effectiveness of training, Cole (2004) asserts that evaluation of training is part of the control 

process of training and aims to obtain feedback about the results of training with a view to improvement 

where necessary. Training evaluation is concerned with setting appropriate standards of training. Cole adds 

that the more precise the standards set, the easier it is to evaluate the success of training. Cole gives a different 

framework for evaluating training and suggests what information should be sought to enable evaluation to 

become an on-going process in the organization. Examining the perception of school managers on the 

effectiveness of ICEM feeds into the recommendations of Cole on evaluation of training programmes. Babbie 

and Mouton (2003) assert that evaluation to determine effectiveness of any programme is commissioned for 

purposes of programme management, improvement and refinement, financial accountability, on public 

demand, to meet accreditation requirements and for purposes of quality assurance and control.  
 

Babbie & Mouton argue that evaluations are done to improve an understanding of how a programme works 

and how people change their attitudes and behaviours because of successful interventions. The researcher 

borrowed heavily from the work of Babbie and Mouton to undertake this study on the perception on 

effectiveness of ICEM. Programme sponsors and other stakeholders require evidence that what was paid for 

and deemed desirable took place and there is no point in being concerned with the impact or outcome of a 

programme unless it had taken place and has been properly implemented. The researcher assessed ICEM 

according to Babbie and Mouton recommendations in order to contribute to knowledge on the worth of ICEM 

by assessing the perceptions of the effectiveness of ICEM. Cowie & Crawford (2007) sought to determine 

whether principal preparedness in schools was still an act of faith or just a policy. The study analysed the 

principal preparation concerning management practices in Scotland and England. The main objective of the 

study was to find out effectiveness of the current preparations of school head teachers in Scotland and 

England. Cowie & Crawford found out that in Scotland, the issue of principal preparation was not effective in 

realizing the goal of proper school management. This was attributed to the fact that most principals and school 

heads considered the training as just a formality and thus did not transfer what they learned from the courses 

to the actual school settings. Cowie and Crawford did not examine the perception of respondents towards the 

effectiveness of the courses organised in Scotland and England for school managers. The researcher also 

wanted to find out whether ICEM was effective or participants considered it a mere formality. 

 

Methodology 

The study adopted descriptive survey research design to investigate the effect of induction preparation 

procedures by Kenya education management institute on effective management of public primary schools in 

Kenya. The target population for this study were 96 ICEM in-service trained public primary school head 

teachers, senior teachers, heads of support staff, head prefects, chairpersons of Boards of Management (BOM) 

and the ICEM staff trainers. During the study, there were 197 public primary schools, 132 non-formal primary 

schools and 216 private primary schools. The average class size was 34 pupils. By the time of the study, 

Nairobi County had a pupil population of 229,251, of whom 115,096 were boys and 114,155 were girls. The 

County had 203,061 pupils in public primary schools of whom 101,044 were boys and 102,017 were girls. 

Nairobi had 31,929 pupils attending private primary schools of whom 16,762 were boys and 15,167 were 

girls.  
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The study population was arrived at based on the following inclusion and exclusion criteria. Simple random 

sampling was used in this study. Based on a total population of 499 respondents from all the sub-categories, a 

sample size of 374 respondents was computed using Watson (2001) formula. Structured questionnaires were 

used to collect data primary data while content analysis method was used to collect secondary data from 

published reports such as ICEM modules, KEMI policy guidelines, training materials, and MoE guidelines 

and published documents on in-service training for Education administrators to examine the stated policies. 

Primary data was analysed quantitatively and descriptive statistics such as mean scores, percentages, 

frequency tables were used to describe the general behaviour of data. 
  

Table 4.1: Response Rate 

Respondent Expected Actual Percentage 

Head teachers    72 72 100 

Senior teachers 72 72 100 

BOM chairs 72 72 100 

Head chairs 72 72 100 

School prefects 72 72 100 

Staff trainers 14 14 100 

Total 374 374 100 

 
As depicted in Table 4.1, the researcher distributed questionnaires to respondents drawn from the 72 schools 

whose head teachers had undergone ICEM in-service training and was able to receive 374 questionnaires. 

Questionnaires were distributed to head teachers, senior teachers, BOM chairpersons, heads of support staff 

and school head prefects as well as to KEMI staff trainers.  

 

School managers’ Perception of Induction Course in Education Management on Effective School 

management 
 

  Table 4.2: Head teachers’ perceptions of the effectiveness of ICEM training  

Comment about KEMI 

Courses 

n Excellent 

% 

Good % Satisfactory % Poor % Very poor % 

Extent course objectives 

were met 

72 22 41 27 10 - 

Relevance of courses to 

head teachers 

72 37 36 17 7 3 

Session management 72 26 47 21 7 - 

Instructiveness of sessions 72 31 27 32 10 - 

Use of varied training 

methodologies 

72 26 35 23 7 9 

Use of teaching aids 72 26 28 36 10 - 

Enhancement of 

performance 

72 17 44 29 10 - 

Relevance of topics  72 20 38 32 10 - 

Course facilitation 72 31 36 23 10 - 

Invitation for courses 72 26 43 16 15 - 

Course durations 72 14 36 34 16 - 

Course venues 72 20 29 39 9 3 

Boarding facilities 72 11 32 41 16 - 

Dining facilities 72 14 38 41 7 - 
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Findings in Table 4.2 indicate that the head teachers perceive the ICEM in-service training to be highly 

effective on their management practices. Majority of the head teachers lauded variations in training 

methodologies (61%), use of teaching aids (54%), management of the training sessions (70%), interactions 

during the sessions (58%) and relevancy of the courses (73%). Based on these, majority (63%) of the head 

teachers perceived that the objectives for KEMI in-service course for public primary school heads were met 

with 61% of them pointing out that ICEM in-service training enhanced their job performance. These findings 

are in tandem with those of Rebore (2012) who avers that head teachers perceive in-service training on school 

management as being of great importance to their duties as this will assist them in school management as well 

as achieving better results in their school. These findings also agree with the findings of Githu (2014), 

Latouche and Gascoigne (2017).  Mulwa (2018), Manduku Boiyo & Cheruiyot (2017) who all found out that 

participants of training perceived it as effective and enhanced that it improved performance at the organization 

level.  
 

 Table 4.3: Head teachers’ perceptions of ICEM training on financial management  

Response n Excellent 

% 

Good % Satisfactory % Poor % Very poor % 

Budget Control 72 22 41 27 10 - 

Book Keeping 72 37 36 17 7 3 

Keeping Inventories 72 26 47 21 7 - 

Sourcing of funds 72 31 27 32 10 - 

Auditing Books of Account 72 26 35 23 7 9 

Budget Preparation 72 26 28 36 10 - 

Income Generating Activities 72 17 44 29 10 - 

Maintenance of school records 72 14 38 41 7 - 

 
The study further sought to determine the participant perception of ICEM in-service training on particular 

management practices such as financial, human resource, and plant management. Head teachers’ perceptions 

of ICEM training on aspects of financial management were tabulated in Table 4.3.  Gross mismanagement of 

finances is one of the key problems facing public schools in Kenya (Koech, 2004). Omondi (2006) also found 

out that poor finance management affected schools managed by female head teachers and recommended in-

service training.  The Ministry of Education, through in-service training, has moved to avert this situation by 

taking head teachers through best financial practices to be adopted in their schools. Findings in table 4.9 

shows that head teachers perceive financial management practices that they are trained on in the ICEM 

training as being very effective in their day to day running of the schools. The findings show that majority of 

the head teachers have gained knowledge and skills in budget preparation (54%), budget control (63%), 

auditing books (61%), keeping inventories (73%) and sourcing for funds (58%) among other financial aspects. 

These findings are in tandem with Kiio (2015) who observes that competence in financial management 

enables head teachers to carry out financial task and enforces transparency and accountability with regard to 

public finance. Thus, financial management courses equip school heads with knowledge and skills to handle 

school finances efficiently and effectively. These findings are also in tandem with the findings of Githu (2014) 

Rahman et al. (2011) and Mulwa (2018) who found that training made a positive impact on trainees’ 
knowledge on various issues on management. 
 

Head teachers play a critical role in managing human resource management in their respective institutions. In 

a school setup, the head teacher has teaching staff, parents, non-teaching staff, and pupils as human resources 

to be managed. As managers, head teachers should therefore have skills in recruitment, selection, orientation, 

induction, appraisals, team work, delegation, training and teacher motivation. Thus, this study sought to 

establish the head teachers’ perceptions of ICEM training on various aspects of human resource management. 

The findings were tabulated in Table 4.4. 
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Table 4.4: Head teachers’ perception of ICEM training on human resource management 

Response  n Excellent 

     %     

Good % Neutral % Fair % Bad % 

Staff appraisal 72     16 60 10 14 - 

Team work 72      24 60 14   2 - 

Staff motivation 72      17 65 11   7 - 

Delegation 72      10 64 17   9 - 

Staff welfare 72      10 60 14 16 - 

 
Findings from Table 4.4 indicate that the head teachers highly rated the effectiveness of ICEM training on 

various aspects of human resource management. This implies that after ICEM training, head teachers found 

the training useful in handling various human resource aspects such as staff appraisals (76%), team work 

(84%), motivation (92%), delegation (84%) and staff welfare (70%) among others. Competence in human 

resource management leads to effective human resource management which is reflected in the school’s 

performance, discipline among teachers and learners, time management, good rapport between parents and 

teachers and good teacher working surroundings. These findings agree with the findings of the studies 

conducted by Githu (2014), Latouche & Gascoigne (2017), Rahman et al. (2011) and Mulwa (2018), on the 

positive impact of in-service training on human resource management knowledge. It cannot be gainsaid that 

head teachers are responsible for the day to day running of their respective schools. This means that they are 

expected to be competent in school plant management because this leads to a well-planned school which 

stimulates learning and enhances good teaching practices (Ajayi, 2007).  

  

Table 4.5: Head teachers’ perception of ICEM training on school plant management 

School Plant 

Management Task  

n Very 

Effective 

     %     

Effective 

    % 

Fairly  

Effective      

% 

Ineffective 

% 

Very 

Ineffective 

  % 

Resource mobilisation 72 20 60 10 10 - 

Waste management 72 20 50 5 25 - 

Renovation  72 24 60 2 14 - 

Maintenance of school 

facilities  

72 11 65 17 7 - 

Maintenance of school 

library 

72 34 24 23 13 6 

Ground maintenance 72 10 60 14 16 - 

  
The study sought to establish the head teachers’ perception of ICEM training on school plant management and 

the responses obtained were analysed in Table 4.5. Table 4.5 shows that the head teachers rate highly the 

effectiveness of ICEM training on school plant management. This shows that majority of the head teachers 

gained knowledge and skills which will competently enable them to handle various school plant tasks such as 

resource mobilization (80%), waste management (70%), renovations (84%) and ground maintenance (70%) 

among others. The findings concur with Wekhuyi (2014) who, in a study on influence of in-service training on 

public secondary management of finances and human resources in Busia County, avers that KEMI courses are 

effective in addressing school plant management tasks especially on resources mobilization and the general 

running of the school.  The findings are also in tandem with the findings of Githu (2014) and Mulwa (2018) 

who found out that in-service trainings were effective when conducted properly on giving trainees knowledge 

on plant management. From these findings, it is evident that head teachers positively perceive ICEM training 

on various management practices. This is in agreement with the findings of Muthini (2004) who, in a study on 
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secondary school principals’ perception of KEMI programmes in Nairobi Province, found out that the 

principals appreciated relevance of KEMI programmes. Like the principals, the head teachers regarded, 

appreciated and highly perceived KEMI’s ICEM in-service training.  

 

 

Conclusion and Recommendations 

The study found out that head teachers’ perception on effectiveness of ICEM was good and through the 

analysed data ICEM had positively influenced management practices at school level. This influence touched 

on curriculum management, plant management, human resources management and finance management. The 

study also showed that a strong ICEM efficacy on management practices in relation to human resources 

management, plant management, finance management and curriculum management as indicated by BOM 

chairpersons, senior teachers, support staff and prefects in Nairobi County. Therefore, this study concludes 

that ICEM in-service had positively and significantly impacted on management practices adapted by head 

teachers in their respective public primary schools. Majority of the head teachers felt that ICEM training 

improved their overall performance in the management of their respective primary schools.   
 

Based on the findings of this study the following recommendations were made: KEMI should develop policy 

guidelines on the selection and preparation of head teachers for in-service training to cover ICEM as it was 

found that there was no such policy in place on participant selection and preparation by the time the study was 

finalized. KEMI should orient head teacher teachers on ICEM course requirement on areas such as its course 

requirements, expectations, course coverage, its modules and duration.  KEMI should carry out evaluation of 

its training programmes to determine the worth of some of the courses it was offering as there were no 

evaluation reports for KEMI courses by the time the study was undertaken to determine efficacy of the 

courses. It is recommended that KEMI should continue to implement ICEM as it was found to be effective 

and had influenced the management practises at school level in Nairobi County positively in the areas of 

human resource management, curriculum management, finance management, pupil personnel management 

and plant management.  
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